
Fidelity Checklist for Culturally Sensitive Teaching 
Based on Alaska Standards for Culturally Responsive Schools: Cultural Standards for Educators 

A. Culturally-responsive educators incorporate local ways of knowing and teaching in 
their work.   

 Ensure interactions with students are of a high quality  
___ Make eye contact                       ___ Do not engage in other activities 
___ Share interests and hobbies.    ___ Remember and refer to personal details 
___ Ask personal questions              ___ Assess and care for student needs 
___ Ask open-ended questions        ___ Allow the student to share their thoughts 
___ Give wait time 
___ monitor student body language and reciprocate body language (if student 
smiles, smile; if student is upset and crying, frown and show concern) 
___ When walking through a hallway or other crowded space, acknowledge 
students by using “the “‘Namaste’ pause” (“pause slightly and turn [your] attention 
to the student and give an almost imperceptible bow in the student’s direction” 
(Hammond, 2015). 

 Note and communicate student’s positive attributes, talents, or group 
contributions, especially for new or struggling students 
___ Display artwork, allow student to share work or ideas with the group 

 Consider alternate options for student behavior (rather than “defiance”) when 
student behavior does not match the teacher’s expectations 

 Identify student interests and incorporate interests into lesson plans 

 “Connect new content to culturally relevant examples and metaphors from 
students’ community and everyday lives” (Hammond, 2015) 
___ Ask students to think of and share similar examples and comparisons between 
their lives and the curriculum 

 Provide choices (activities, response style, partners, etc.) 

 Gamify as many lessons or tasks as possible 
___ At least one game per hour 

 Incorporate rituals and routines into everyday classroom structure (warm-up 
activity, independent work routine, start of day, after lunch, etc.) 
___ Discuss importance of rituals/routines with students; compare to home lives 
___ Include student input when developing rituals/routines 
___ Review procedures for rituals/routines as needed 
___ Include music and other changes to the environment (lighting, seating, student 
responsibilities, etc.) during rituals/routines 

 Allow students to demonstrate knowledge in a variety of ways 
___ story telling             ___ artwork/multi-media           ___ writing on whiteboard 
___ acting it out             ___ dance                                      ___ solve a mystery or puzzle 
___ long term projects. ___ metaphors and analogies.  ___ word play and humor 
___ write songs, raps, or poetry/spoken word 
___ graphic organizers, infographics, and other nonlinguistic representations” 



 Use dialogic talk (talking to learn) and ensure students make connections between 
background knowledge and new material 
___ Reduce teacher talk and allow students to guide the conversation 
___ “Allow ‘cooperative overlapping,’ recognizable by the way students jump in 
when someone else is talking and begins talking [themselves]” (Hammond, 2015) 
___ Allow all students equal, uninterrupted talk time (dyads) 

 Create opportunities for problem solving in both independent and team settings 
___ Give feedback for effort or group cooperation (“I love how you all gave input!” 
“Nice job checking in with your teammate”) 
___ Avoid sharing solutions or guiding students towards solutions 

 When delivering instructions, give clear directions (“I need you to…” “Now it’s time 
to…”) rather than making requests or suggestions (“Please sit down,” “Would you 
like to take a seat?”) 

 

B. Culturally-responsive educators use the local environment and community 
resources on a regular basis to link what they are teaching to the everyday lives of 
the students.  

 Create an intentional classroom aesthetic  
___ Reduce clutter 
___ “Decorate with authentic textiles and handcrafts as accents not ‘artifacts’” 
(Hammond, 2015) 
___ “Include naturalistic elements signifying nature (air, earth, water, and fire)” 
(Hammond, 2015) 
___ “Post diagrams of patents from engineers and inventors of color” (Hammond, 
2015) 

 Use field trips, hands-on materials, or guest speakers to apply conceptual 
knowledge to real-life situations 

 Teach students about growth mindset and use notable examples of community 
members who have demonstrated growth mindset 

 Teach students about mirror neurons (“special brain cells [which] prompt us to 
mimic others”; they “encourage us to match our body language and facial 
expressions to the other person’s to signal trust and rapport”) (Hammond, 2015) 

C. Culturally-responsive educators participate in community events and activities in an 
appropriate and supportive way  

 Develop genuine relationships with staff members 
____ Eat lunch or take a break with a variety of school staff members 
(recommended daily) 
____ Show concern (listen, ask follow-up questions) 
____ Increase familiarity (crossing paths, visit electives, gym, lunch, and hang out in 
hall during passing periods) 



____ Incorporate peers’ expertise and experience into classrooms, including 
providing opportunities for teacher’s aides to share personal stories 

 Identify personal triggers 
____ “Practice mental strategies and physical tools to prevent or de-escalate the 
amygdala’s reaction” (Hammond, 2015). 
____ Avoid being “culturally reactive […] rather than culturally responsive to the 
other person” (Hammond, 2015). 

 Reflect on personal bias, particularly “unconscious attitudes and stereotypes” 
(Hammond, 2015) 
____ When making a judgement about another person, question that judgement 
and consider where the judgement came from  
____ Consume media (books, news, podcasts) written by someone whose 
culture/race/age is different from your own 
____ “Watch (don’t judge) [movies and film’ and study communication types, 
nonverbal communication cues and gestures, or how core values are expressed in 
daily life” (Hammond, 2015) 

 Participate in and initiate dialogue regarding race, culture, bias, and other factors 
that limit opportunities for students belonging to minority groups. 

 When discussing culturally and linguistically diverse students, “help other teachers 
shift from deficit-focused language to asset-based discourse” (Hammond, 2015). 

 “Demonstrate selective vulnerability by sharing your own vulnerable moments” 
(Hammond, 2015). 

 

D. Culturally-responsive educators work closely with parents to achieve a high level of 
complementary educational expectations between home and school.  

 When communicating with families: 
___ Ensure interactions with parents are of a high quality  
___ Make eye contact             ___ Do not engage in other activities 
___ Make time to talk at family member’s convenience 
___ Use varying modes of communication (email, text, phone call, note home) 
based on family preference 
___ Monitor family members’ body language and reciprocate body language  
___ Note and communicate student’s positive attributes, talents, or group 
contributions, especially for new or struggling students 

 Acknowledge and address all family member’s and student’s concerns, regardless of 
personal convictions (i.e. even if you consider the matter a small problem, treat the 
situation with as much concern as the family demonstrates)  

 Incorporate native language into classroom activities 
___ Visual aides such as bulletin board or word book 



___ “Use simple phrases or words in their native language as class words to signal 
transitions from one activity to another or get their attention for announcements” 
(Hammond, 2015) 
“Ask parents for ‘dichos’ (proverbs and sayings) they use at home or grew up with.  
Proverbs that guide and impart knowledge are found in all cultures but carry a lot of 
weight in oral cultures that rely on them to transmit cultural knowledge” 
(Hammond, 2015) 

 “Establish an ‘artwork on loan’ program where parents ‘loan’ the classroom their 
artwork for a period of time” (Hammond, 2015) 

 Create opportunities for families to tell stories and invite all families to participate 

E. Culturally-responsive educators recognize the full educational potential of each 
student and provide the challenges necessary for them to achieve that potential.  

 “Use images, quotes, and poetry to ignite student’s imagination about what’s 
possible” (Hammond, 2015) 

 Create a learning partnership alliance 
___ Develop individualized, formal plan to support student towards a specific 
learning goal (stipulate student and teacher’s responsibilities) 
___ Give student terminology or sentence stems (“This is challenging because…” “I 
am confused about ___,” “This makes sense because,” etc.) to help them discuss 
their learning process 
___ Acknowledge and praise “student resilience” (Hammond, 2015) 
___ Show care while still requiring student to work independently or with least 
amount of support possible 
___ Give students extra problems or more difficult work as they master content 

 Use self-monitoring checklists or rubrics to support active listening during 
instruction or independent/group learning or to support other learning behaviors 
and independent work expectations. 

 “Notice and acknowledge students when they are acting according to the elements 
of academic mindset” (Hammond, 2015) 
___ Help student pay attention to learning behaviors 
___ “Catch students being self-directed learners or taking intellectual risks” 
(Hammond, 2015) 

 Engage in progress monitoring 
___ Share information with students regarding their progress 
___ Teach students to monitor their own progress by turning data into a graph or 
other visual display 
___ Give students vocabulary (and define words) for discussing their own progress 
(i.e. improvement, progress, increase, decline, assessment, etc.) 
___ Develop a portfolio and designated space for each student to maintain records 
and keep meaningful artifacts 
___ Ensure that self-reflection/progress monitoring is a regular (weekly, bi-weekly) 
classroom activity 



 Deliver feedback  
___ Be specific and focus on no more than 1-2 points with “specific, actionable steps 
to work on” (Hammond, 2015) 
___ Ensure that feedback is given in a supportive environment and with 
encouragement (i.e. privately and in a friendly, cheerful tone) 
___ Give “assurance to the student that he is capable and can improve with effort” 
(Hammond, 2015)  
___ Give feedback frequently, during, immediately after, or immediately preceding 
the next opportunity to demonstrate a skill 

 

 
 

 
  



Tool to Promote Culturally Responsive Teaching: 

Fidelity Checklist 

A fidelity checklist (or self-monitoring checklist) is a tool which is intended to ensure a 

procedure has been correctly implemented.  Fidelity checklists are useful because they can help 

ensure that multiple people are implementing a procedure in an identical fashion, they can be 

used as a quick-reference guide, and it can also be used for self-reflection and professional 

evaluation. Research demonstrates that self-monitoring strategies have a higher level of 

reactivity (or a greater effect on a person’s behavior) than other treatment methods (Kazdin, 

2001).  Self-monitoring also has the added benefits of delivering immediate feedback to the 

user (Cooper et al., 2007), as well as providing specific feedback which can guide the provider 

to demonstrate the desired behavior.   

There are already many self-monitoring checklists to assist teachers in implementing 

culturally responsive teaching (CRT) [The Asset-Based Feedback Protocol, Mindful Reflection 

Protocol (Hammond, 2015); Cooperative Lesson Planning Guide (71), Establishing Inclusion (82), 

Developing a Positive Attitude (125), Guiding Thought-Provoking Questioning (153), 

Considerations for Authentic Performance Tasks (207), Guide for Personal Reflection or Peer 

Support to Continuously Improve Intrinsically Motivating Teaching and Learning(34) (Ginsberg, 

2015)].  However, self-monitoring is more effective when it is easy for the person to implement, 

and while there are many self-monitoring tools available to support teachers in their 

implementation, there does not appear to be one succinct checklist that encapsulates multiple 

facets of culturally responsive teaching (Cooper et al., 2007).   

I chose to format this tool in the structure of the Alaska Standards for Culturally 

Responsive Schools: Cultural Standards for Educators.  Many of the steps would have been 

applicable under multiple categories, so I did my best to arrange them according to my idea of 

best fit without being repetitive.  In the future, it may also be helpful to develop similar fidelity 

checklists for Alaska Standards for Culturally Responsive Schools: Cultural Standards for 

Curriculum as well as Alaska Standards for Culturally Responsive Schools: Cultural Standards for 

Schools. 

 



This checklist is arranged as a table with two columns.  One column contains the steps 

that teachers should be sure to follow, while the other remains blank.  In the blank checkbox, 

teachers may mark steps that they have completed or mastered.  Similarly, if this tool is being 

used for evaluative purposes, the observer would mark each box as they witness the teacher 

complete the step.  Some steps have multiple sub-steps, which are organized by placing each 

sub-step with a preceding blank underscore, like such: ____.  Again, teachers or observers may 

mark a check on this line to indicate completion of the sub-step. 

While the readings described and provided strategies, often with steps, for 

implementing culturally responsive teaching practices, it was another matter altogether to 

operationalize the behaviors that the teacher reading the fidelity checklist would need to 

demonstrate.  In order for a person to implement a step, they need to have a clear idea of what 

the step looks like and sounds like.  In some cases, the course text gave excellent and brief 

descriptions of a step, but in most cases the descriptions were quite lengthy and did not include 

specific examples.  For this reason, I elaborated or summarized steps from the text and 

provided sentence stems or examples whenever possible. 

Fidelity checklists are most beneficial when they are succinct, as they are more likely to 

be used.  While I was creating this tool, it was difficult to par down the information into 

actionable chunks.  My tendency is often to give rationale for suggested steps and methods (I 

always question the ‘whys’ when I am asked to do something and I am not likely to complete 

the request if I don’t understand the concept or if I lack faith in the source).  However, there is 

no place for rationale in a fidelity checklist; its purpose is not so much to inform as it is to 

provide a sort of teacher “checks and balances” system.  Rationale would significantly increase 

the bulk of the material and it would not be so useful on the fly, for instance if a teacher was 

glancing at the list during a lesson, as it would be in a more succinct form.  Similarly, it was 

important to include mostly steps that should be incorporated into routines, rather than 

describe specific procedures or curriculums for one-time lessons. 

As I was completing this assignment, I realized that my work is based off (for me, 

anyway) theoretical knowledge rather than hard evidence.  This statement is counterintuitive 

because all of my readings are evidence-based, but what I really mean is that I have not 



personally witnessed any sort of traditional ways of knowing and teaching in action, and so I 

have no personal experience to support this work.  I suspect that I will pick up many details 

unique to Alaska Native ways of knowing and teaching that are certainly not in any of my 

culturally responsive teaching research, especially since that research is based on serving a 

variety of cultures and is therefore a generalized set of strategies rather than one specifically 

geared towards Alaska Native traditions.  I look forward to making observations, taking notes, 

and adjusting this document accordingly for the benefit of the indigenous students in my 

classroom! 
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